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1. 518

O T B R A AT D R, (B A AU EAR LAY, A ST R
REMR A L2 (Zamel 1985; Robb et al. 1986). i1 =14, iZAURHIL 5]
T WY (SLAY RIiEAME (L2) SYEEE KM 1 H e, I — R sk
(Truscott 1996, 2007; Ferris 1995, 2010). A& A1 AT LK HEDL MR, — K 2 5
A S PRSI 5T, R TR SLA PRSI, =R T L2 #oE, UHRE
L2 ‘S B0 S B I 5 22 o AR SCHUM I B 1 52 e SR AN 7] 27 ) B AT SLA BE R AT 1R R W
ZER L2 5 AR A A0 ST T R, i I I AT R G A R e A LT L2 BRI R
DA IYI 8 73~ 20T B ASIE 5 A B i ORI 2y S 7 S

2. RIRMEX

AR A AT A B St I BEATE S, R X AR AR HOE S A AR
MR E X

(1) ...any of the numerous procedures that are used to tell a learner if an instructional response is
right or wrong (Kulhavy 1977: 211).

(2) In teaching, feedback refers to comments or information learners receive on the success of a
learning task, either from the teacher or from other learners (Richards, Platt & Platt 1992: 199).

(3) Any communication or procedure given to inform a learner of the accuracy of a response. ...it
allows the comparison of actual performance with some set standard of performance....Information
presented via feedback in instruction might include not only answer correctness, but other information
such as precision, timelineess, learning guidance, motivational messages, lesson sequence advisement,
critical comparisons, and learning focus (Mory 2004: 745).

(4) ...information provided by an external agent regarding some aspect(s) of the learner’s task
performance, intended to modify the learner’s cognition, motivation and/or behavior for the purpose of
improving performance (Duijnhouwer et al. 2010: 16).
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3. EIEEMATHIRIEM

ANFIEE A T PIEFE 0 B0t 32 EE D BE NN o 4724 3 SCE A IR 2 v 32 3
ECTNERTERAAE s A0 32 SCE A Bt 2 20 27 ) F AR N AR B ) 3 SR S 1t
FBLRH B S F A S A AR T,
3.1 47 R A S B R IR S

—14l¥), Thorndike (1911) 7ElL “H4:” (The Law of Effect) F1 “Iédziud”
(Theory of Connectionism) Hglhit s i AFE FHREAT T A B IT. iAok 2 2 (0 S Ut & %
J8— 58 HECS S IR 4 S A A S B B 2 ) 78 e o A5 ) I R rh, o) E
P S HE S B O, AR E S RS, BRSO, SEIIERR RN, B
S T R S RO IR 2 o L AEARR N TR, fEThorndike B it &tz F, Skinner
(1958, 1968) 5 HABHFITH MEHEHRAENESAT S IR BEER T REFP #5%% (programmed
instruction) , LD IR HEE A B — AN ] B2 SR FUEE AN in) K SR A GBS
BEBRIUD 5 (A1) S LRI IRE A 56 (RIIERI A5, LSS 2 3 AR g A2 o0 B I R
N R ROBAE D o BEFPBEREAE N B R ZH T 8EE T, (RO E1% A TN
(R, DR R 7 I FH o 2 R BAT 6 2 A e ] [ 85 T () 300 A 28 0 e At i 07 il v 25
T A BRI R B H 20 RS B S AR AE S IR IR B . s, AT
AR REXTIX LET SR A N T = R

A A, DA S BEAE R 2 R M AN WK, i A 747 0 SO0 A,
AT 3 SIS M ATH B 1 52 21N ATT ) 555
3.2 WG S ) BRI R

WHIE X (Kulhavy & Stock 1989%%5) ML it A5 BN L, 25 BEAIETT R ABRT 7 ) &k
FRTCIN R R (P2 o ARATTA AT R 32 SCEHE “ it A “aifh” , 0 T MBS IRVE I HE
e, HUEBIPE W RIS EARRL, BRSO AR AR — N 2 G, HIREIRBIP
AJFASR] o S 3 (R RSO B —, St B N AR RIS, sk R B AR
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XPHTRE AN, Y% ) H AN, HES R IEE SR, RISHIVER 2R IE RS 229 LA
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23 SOE AT, G SO0 R R 15 S R, S i 5 2 ST AR DG A SRR s 7 S5 U b () 2 3R
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FIEWAEILSE Cinternal reality); (2) fEAHSCIINY St # Bl 2% S & iR 2 4% 08 (3) #EZ)
[l 222 M HARAS L (4) FEI2E I #H WA R ER R, K 2R AE 7 Xt 4e FAEH
(5) FIS2 ) H 4R AR B4 Cll-structured domains), #REEMA12 2] H bR AT 4
(6) A3 A ORI Re ki .
3.4 B S A = SOR BRI B

A7 0y 2 ORI 3 SR A8 32 SOR A 25 AT X 1] o TEAR A2 AT A 3 SOE & AN
F X, PIE N T I S AT SRR YURAPAE R, 0 B H R EE I St A kil 230
YR, PR I E RS ) H R AR P I A AR O R H R A E R
Xof Al s LB S A AL R R . MR AU AR BRI A R, 4700 5 SCRAN 3= X
P R S

AR @S TS & N IR ¥ F=9 & v Wvas RN (TR = A P4 DS L BuA= b= SI AV I
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ZRU6 (M B AT TSR AN 78 592 32 5 RTS8 o A0 H e ISR 27 >0 38 SR e kg () e Fi ke
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4. FFFIFELRUATHRIEN

7E SLA WoErh, 2T EEEL M Bt (corrective feedback) 2% 2135 1540
X B SO AR ] EZA IR W — M BUI RS TGRL, R TR F: 51—
TN R B SO AR, mT A A% >
4.1 ONZITAL S [ A5t SLA PHig

AR WA VR R, Krashen (1982, 2002) £ T— &4 SLA B, AR
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PEIRU R BOMALES ROBtie e T L2 7 ) W a3, WK R EXT L2 1 ) —
SE B AS o
4.2 SCREHBUMALES KOt SLA Blig

FF “HRER R (skill-building hypothesis) [W#F57#% (4 DeKeyser 1998 %) A
hy AR 3) L2 B AK P e SIE N, ISR 2], 2% ) T B R S R b N T
TEIERN . 2B RO R TR T R R A G sy, R RS R, SR GERRE S &
W ERES R TR . JoI R R 5 (negative feedback) ] LUIEHE 2% > 2 SIzHL M B 3k 14 4
1 (declarative knowledge) [HFE/74L%19 (procedural knowledge) 14675,

R “n] % UL (comprehensible output hypothesis) F#F5T# (41 Swain 1995
) AR, HAERMANEA LAY ) H G L2, FIEME SRR, nf
AT B At A7 T3 2 0 N 1) H AR RNt PR A 2 T 22 BE 8 1 i S RS Rl 2 B
HARiE . e, ZOM 2 # kRO e 9 E 220 “ v S 3RIOHLE] 7 Cattention getting
device). UIRERDIXFP BT, A 2] wnl e ZA0E N S 2 T 22, A Z 233t 1
PG . Ti4h, BOM AL e A T ) e Je i R rh i o s S ik i 2R, mT B
AR TIAEE I CIHg8 ) L2 35S MRS, AmHESh L2 155 ANk k JE .

Fr “HaEi%”  (interactionist hypothesis) HI#F5t# (1 Long 1996 25) Ak, %
Rz 318 R A AR IL FHESD L2 KR . N I At mT DA By 2% 3] 8 AEAC T A ok R v v
A H ARSI AR SO TR g, U “ A st el DMERE L2 ke, 2 /0 )T
T BB — SRy 24 3], 6 —SE AT E 1) L A L2 [ s SJ 45 ¢ 5 " (Long 1996:
414),

MBS (Aljaafreh & Lantolf 1994) A K, 782 21 SEI A 15
(other-regulation) #| [3&iH¥ (self-regulation) ] L2 S 43 Ferdr, Zoiigl s i it 45 1
ZVEH (scaffolding) . {HMIEFH LY 8 S 55 A R0E AN T RESERT U2 1K), A ER XA RN L2 2%
3, FOW N KA S SR BR S A5 J510 A 30 Ss t NA Fn idE, J EAR B LA
AR L0 AR IV [ T

IRANTR] SLA BRI AR 538 A Ak B I AT L2 5 VR 280 v 1 80 s AE W 45 3 #Eie
PIAEEYE. BRI, A OC L2 SAEEUM AT 2400 (1) Sk o 2l e 1 07046 A

5. L2 S{EHFPREITRIRAR

15 L2 ‘SAEAAT, W0 E BN =M U0 0w it — R e b e A
ANTR 250 5 it 288 TR AT 80 s o e i) A By R A 2 AR 0] BT S s R R TR DAY, =2
7 5 0 8000 S AT A 1 T BEIR R
5.1 Zi R A A R A

X O s it 2 Y e AT AP ) R A NP 7 AT — R A AU (form
feedback) FIP %M (content feedback) X5 4E AR, 2 i A AN [ 1 o s 1t
X S AERIAN A 500 o

(L) JEA TR N 25 5 5t

TE St BRI TRVE S 1 SAE G A T AR AR A AR A St DRI T 2 1Al
FRZ R R BB IR . N R BTIE X BAEI N 2 A2, faad T SE g irie .

Fathman & Whalley (1990) % T 2 S A1 Py 25 R W IR 28501k o Al A I3E 52382 o4 DY
. 2R B S BT St (no feedback); 55 422 (R4F S0 A5 2B
X BBt (grammar feedback); 55 =41 2% 4 BAE SC R A3 2 A J7 ) J 45t (content
feedback ) ; 55 VY 41 % 4E [A] 6] 13 235 35 % AR % B e 45t (grammar and content
feedback). ZUMHAESCREL A HAE S, BEUE ESCIRR EAT,  HPIAN RSS90
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X VYLH 2 A AR SC VBRI N 54T 58 o SEER S5 TR I, Teie A B BUM R, AEE SO fE
A G ReH B 2E AP R B AERE )5 IR GRS A B2 AR D AS R R TR AT, H
BB AL s BT 2 10 S B n] e 23 g 2 AR IO T IR 25, 330 MR AR
TR

TE R SRR LT, 28NN 2 A A E SN I e 3R I N 5 s it ARG $R AT
St WA AP E 3X B 45t ) rT g o il 22 A sk B F VR S SR A %, BRI SC A 1 18
. Ashwell (20000 Xt T 58 28 Ja TR BRI T 205 WA OB RIS 0 L2 S 1ERE
JIWIEEN, RIAE L2 SAERES) B2 [RFF TG X (R A 5 0 B e
ES BN 1pei b v LT R T R A il s A S SR N N IR

HAR UL E A B 82U e 2 1E 2 AR S SR TR TR R R R T A — R, H
Truscott (1996; 2007) 553 A A B XA K IR ok, = 2 A2 AR H A L
L2FE S5 R (1 SIS T8 — & Wy, (HEH L, BFFCE JCE TR S AR 2 HARTE VLI
H B4y, PUBUmR R 5 . LR, %) E MR AR R A oE 5
PBOMFA T IR AW B RREX”, R RGOS TICM . ALt , hTaE
LB AR 2 224, BUEE A, W SRR, 22T AN AR 22 SRS R ] fig, A
WX T2 5, MEE BRI M S M Thoh, ROMAES OB I E IR, %
FEEUMAES S t, B4 T 2 S el FE R 2 A%k SEUEF 9T 3 B (Carless 2006; Higgins%s 2001)
P AT I AR M B AR B A R U 1, AR AN TR A AR 80 s 15 1 12 SR EART o it L5 L 33 o [
Truscott (1996, 2008) [— RALI 45 K, BAR AR ke b 2 bR Hh 1 e 28
i, (ALERHE O SN RFE R i, SRS PERE D) SATIRAAH L o Bk 2 5, fE5AE
FIAIE FIERS I e . Kepner (1991) i 2 & I B AR 24 A2 A b 20 2 At I o AT ]
SR By, AR AR St SOm FRAR T 22 2R S AR e 5 B Ak 0 T DI04, J b2 5,
83 2 A A A S T PR 5 A A R SRRV B Y5 o S IR G, Al 0 22 2
HHVEAESERMBHLE A . Kk, TR 2 20N e e L2 5 4E fvEvE A 4 L,
Truscott (2008) W45 (BRSNS DT I I THAEAE A 18 T 55 A = W 7 T .

RE L2 SAEREA A BRI N, AR AN AE RS B BISCRE, SR
eI 45 F b R LA % (Bitchener 2005, 2010; Ferris 1995, 2006, 20100, Xty
SSRGS SR XA BT 5 AN 22 2R 1 L2 AR BEdh AT, T SCREE A
iR L2 AR RS AT RS, M DL T AN AR L2 B RO, AR R
WREE A EG (WS . Siah, kT BUMBIEER I, BASE ot & ] DUKTR B4y, =A%
XPPEFIRT Bk o S A, 2RISR, JLTPrA 85 ) & # PR A A 2800
(VA S it RS A B S I B T4 v L2 8 5 e B HERR I R 5 R g

A RBIMA B S A RN E (R e e AR AT, AT5 75 223047 58 22 B AR DG SIEUF A Aok d 2448
IO PR A 5

(2) ARy e s it

AN BB A ot = B TR AE LR LA 7 TR EEF 9 B 45t (direct feedback)
5 # x5t (indirect feedback) RLk#e; ikt (focused feedback) FAEH pi & 15t
(unfocused feedback) ) LL#L,

JIr i B3 RS BOM AR AT G H E R A IR 2 28, 1 )4 S s R BUm AN
PR IE AR S T Uy AR A R DR B ) AT, b2 R AT AR A I . BRI B
PIRTE L — 2 iR R E S S E I EA R R R N, — R BRER A I X R
BRI o a8 AT 2 MBS, A 0 U B A R R BRSO I B (R TR B AR R 1) B AR
By ARHSMAS (R RIZ. BB PR E; F MR ARHERERE, AT
WA TR S AR, WU E A B R S 4 R B L. (WRobb%s 1986), %4
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1 E R A A LR (iSheen 2007; Bitchener 2005, 2008), 4 a4
i & A EH i (nChandler 2003) . BRI 5T &5 5 2% B 139 S ot 1 ) 42 e okt
S SRR I 25 AN 3% (Robb et al. 1986), fH Mk, 1) 7 1) 45 SR 2 B 222k
SEN W B B S i, 22 BT UE TR S (1 45 TR0 ) 48 S 1t T T S At 4D e U A ks R el —
A T4 S At E T A A A A T 2 PR B TRDRDRS 0 43 B B S A ) T R4 )

JIT U £ S SRR FE O I P I 2% A A SO AN ) I AT s it AR AR Rk R AT A iR
PO} 2 A=A SCHp BT A B K304y ) LR AT 5t - Chandler(2003) . Ferris(2006) Fil Sheen

MAINFIN CER A FEE, R BEE R AE DR R b, R S L OOE o e AR AR s R
W, S E T EOER B A, N R, RO HMECAEE R, DR DA BT A e T
WU, ik, SCRRARE SR B E (Lee 2004) tACh, F&H AT A B4 K
B R R T LA Bk D AL SR IRA LIS . Ellis (2010) Ak BUARE AR S5 ME S I
WA ETRE ) EAN AR fUPE SRS R, (HE AT RL— IR R 22 S B AR AR OR o ). n SR 0m
KIS FH PR e i, ARAR s ROBHR AT BEXT K2 ST AR

5.2 ZE AN HOM B At R RN PEAY

AN 27 2 38 X6 B0 A5 AN TR R SO, T — AN 22 A A 380 S B AR o o) I Sb— A2 A
o DRI, O 2 A X 80T e st PR R FE RH DAt 2 E 380 e 5 ) S A0 A 4 o

BT 2 B I o) A U7 1R Y T 2 AR 0T B AR A PRI PPAR, R 2 ) 4 R AR
FECL R YA (1) Ul R S ER i s G A B2 (2) 224 SR AP e 1Y
PIRE? (3 AWBLEHN St th ik A MECLBRAR 2 (4D 2 AR UM B S it A AT S 3 2

Ferris (1995) 1 Ken (2004) X 55—l ) i 2 45 R o 90% LA B ¥ A A %
Ui S At L L2 B s AR AR R AL A T B e X5 A 1) U
P 4 AR I S AR R st o L. Fb R, EAR SLA FIT L2 BAERE LS T e it B0
SO BER ) B, AR AR TSR AL b, 2O R BUE LT K2 EL L2 AR AL
L2 BAETRE A Sy, RS YRR TERL S L2 SAE 0 A S .

Cohen (1987). Leki (1990). Ferris (1995). Ken (2004) Z5%t 5 = A a) W3k T T
WA AR, R JUAN T AR o BB L R 8Om0 7k, B FH BB
R FFo 8, XTE/E N A0S H AR ITEFES . ok, A58 4 BARRE B BUM I
Wt , AHENH T SO T 22 S HEAN 2 20 [ 15t UL . Ferris (1995). Ken (2004)
ST SR DUAS el R R A B, R 23 2 AR e DA L B SO 9 e A5, AR e it 25 L 3d ek ¥ 9f)
ZIM S [F)27 B A B ] 3 A A T SO AR ST S 2, (AR A DB AR R BT ) e 1 B 2
ANER o X6 B =SS YA ) 250 P U AT 5 SR T SO . R TR SRR S, AR AR
e B B S BB m) 2= W p 45 5 X4 T e TS S A RS SRRk, i | B VPl A
W HLAT 25 RN 5 2% 2] B AR Z A0 (1) 22 50 o AR I S A5HE B A v] RE R E& AR I 2% 2 36
IR, T A B AR A A PR B0 B A% 2% 21 5% Wi LAk
5.3 SN R AGAT A I N 5=

FESSCAMN R, UM RGBT MIRZBUA . SO RGBS DNESEERF &5
PRI 5 m, HHX 7 A A T 0. Lee (2008) L VR A 1 52 M A i Hh 2%
P EAEEI BT I E N ER, R RILLT A BN AR A £ S g, R E
S R R A3 Rt R A ke, i DR 2 A P o SR S R 27 A ) SCEAT PR AR 1t

HE WA A TUE, R RG24 ZRMFFRFNSE. X, Fik
H 27 ) 25 TR SO B T O T R A R R DA T B, WA SO A AL ZARE T T
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WD, PUNER G R, AR R AR R 2 A BT =70 . 94k, BUHIADA
R AR A B ST, A SAEBONE B 25 2R 5 B0, a1 5 1 IR
P, DRIMAE B 5t 2 SR S AR KRN . TRIRAE D5 AT S e AT LRI A i G
PP AR, VR R P

6. BN IR R PHFEMERERNIMERFENBT

M SO B B AT 8 B i ik vh - AT AT LU B SIUER T M A7 — € 1 )
WHIUH A RAE IO I RIS R 3R (- 00 1 IS I 5 80T e A5 2R RAR e 4575 3% L2
5 2 G RIS, 2 TR e 25 M7 1 BRI 78 2 A X 0T S 4 ) 2 B i 28000 S A T
N 2 DR ER T[] B 2% 18 1) 2 AR AR5 A o o i e 7 S IR I B 2 S SR 2 TR R AR (1)
SCUERFFUR D BAR, AN NNR (WERE . 2120 SR 2 HAR. DR AR
L. ORI FOIMESEAR) MR (U 8 A SO AR AR R U R 3 A 2 )
BN ARG R SO N 30 #IE R W80T S B AT 2k e 534k, X B0 S A 2k e
FUANN F 5 B AR L2 27 SIS R b, 1 2 BN OQVE UM S B 2 SI BBl 27 2] Sk A5
P RE RN . AT LOKAERE, BUARVE 2 WFIUHE CAE IR BN A 2 SCHOURTEE ) 3 5 >
RLIRL S LB BB A R, (H KR SRR A 5 B A S0 2 G R

O S I T Je I (R AME 0 BAT LU MR X (1) BB A 7 SR F
L2 B8RS T L1 B8, R L1 SR R 2OQE RN, a2y
RO S B, XOQERRERNR . (2) A RBEAEXIE . #OMN T A
LA AR RS DU TSR ATROR . A RN BN S AZ R A HERRPE . BExbik. et
Wtk IERPE . Z AR A ARRRE . (3D TEAL R G I . FeF B H
bt BEHESR AR IR B AT AL B BRI, DRI R A DUE A EI I H AR,
2 BRAR AR 2 ST I B AR, D BT I 5 20 3 8 BB /) 65 S 18 RE 0
L2 SARBEAEEA N Z —o (4) BUMRTIAAEJEBE . 200 SR B AR AR CREE T H vk
TR T R BT o AE IR G — 28 [ 5K 1% 7 8 A5 b & T 26 5 280U S R 16 Lo 1T iy 1 )1
(Lee 2008), fi 3. F& i AN #0545 3 LAFERL, ZFAT IR EL. K 20 U B 2
M MR BEAT et LK, BATDEON BN R BHIDHIR Y (R 2006; Db
2009), {HEARKYL, A RIS RIFE TR AR, A 45 RIE AL LU SME IR 5 #
SR B BB AT B 5 5
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Abstract: The purpose of this article is to present an overview of teacher feedback research in SLA and
L2 writing. First, definitions and meanings of feedback in instructional field are analyzed. Second,
interpretations of feedback in different learning theories are reviewed from a diachronic perspective.
Third, roles of feedback in different SLA theories are presented. Fourth, the foci of teacher feedback
research in L2 writing are examined in detail. Finally, problems in teacher feedback research are
discussed and its implications for EFL teaching practices in China are explored at the end of the article.
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