IS XU FR BRI ZEZARNREINEENTA
—IRiR R

#HE: ALBENBTEAETAFRAEFRAXNEZRAR, 48 H81ZFRFR RS HF 342 09 F K Afnif
fo, BEMABEKFERYHELZDARGEDR, A TAFAEREGANLE, BN XL LRI
FRAGHH, KIRBEMAATAF A, AEFEH Fh. FIFTFA R 6 8RE R AR Fo 3 24 04
BERAERX = F@HRIERFAXKF IR TGITA T,

ket RAK; RE; FALS; BRI, RELER; BR

+E XS H319 K HAFIRAD: A

1. FEERARBE LR ML

B E PR S P2 KM E S . THEK, BEAE P E R SORE TR, ST BN A
NFERE 22 A2 25 S BB — AN, 22 2] 50l G A TGS, R TRER a3, E
IEMPESERE A — A Z2FEM L, BB SRAEAR R, B 55 AW .
H2, v ESE A BRI RS N R, A i 2, WU R” 1 35 ki )
L, S R IAE 4K 2 B AR i = 0 N ] BE I RAS BRBE T, e LLIE R B AR 1 77 3K (Hu,
2002).

BT Sy b B 0E AP Bl BRI A RO S A oK 2 i L E AT
L R IR 2 R E N B BRI XGE A A ? ISR B R N SN f it 1 T B A
SR (R & BXBR, 2000; HhREE, 2001). 1997 4E 6 H, BRIGIHTE K% 5 I KR
FIREHS LV R LA S 246 2 KAz ) L RIIE . SO, WAL T I8 s & A 9E
BANAZCET RGN, HlE THRW 7%, T 1997 4F 9 T« R A REYER) 8 fr
g)LIEAT 5 Fr/haEgran T ROHSEER AN S5, WFr CCEl iiH (China-Canada
Collaborative English Immersion Program) . JakMiEXEHE SIES TXWMA, H
2002 EIFAR, 1ZI0H A RRECh T IS R-56 EHE SRR A U 5 IR,
] i CCUEI T5i H ( China-Canada-
United States Collaborative English Immersion Program) .

RN Fes e ta I H AR AR D B RLE e, BDLEAER (D 14 ifel
BRI, BRI AR H RS EIR ST, HUT R ARZIE S A RA AR T
e GANE B MA AT HARE B R B H I, R 2 B0 K T B (Genesee,
1985). AR HARTE A A A0 T 12 RHEAT 2% 20, A AT Tt s AR Y H AR R 2
A SRR, LRk R R B aAE . RARBEARA A+ E 1
e INSL IR A8 B0 ) AR 207 5 2 BRSO M G55 7 ) e A (TR e e & RXBIE,
2000).



CCUEI T HFM “ B AN By BT R sesh: B 1 248U M%)
JLEE TR IRt 2 5 B B s B BUE R, R HARTE; R AR
HEAEH) LI 50%, 1E/NF 30% I AR (R DB IR R o 4 LI R EDCHE: . 983 HiG3h4e
WL, N ERTE DL B DAA I HoAd 7 R F S 2, R 2 i AN U 0 2
Faal R 78 HAREINE I R K . B R AN BUE A E AR S S O T T
8 A, KIHRZIRNXHEHIE LI ZINIAWES )1, s N E B O
B, B iz sk T ST AR . 3L S RO
®  URUVEAN . R HIVEAL &5 R I SR YR ) L (W O R ) R B s TR IR )L, A
T2 E N R I K T A4 B3 2 5 (P<0.028, P<0.03) 5 A JLEMRHEfE
FEERHRRR I BT 2 7 o

o HiEy K. Hur, THEMEERAXA A%, Jbats Bifg. RS 30 )
JUBRRIINETFJE, SEATSERBE 40 24>, 52586 L#H 4000 R4 (52 2003 4F 8 H)
EHTL WG TR R M BT H ). B — R A
FEANVEZE ) 3 b, REs mi B R A UBE -

® HMis. YLHMBE T (YL IER LIS R 3 4F 6 IF 28 A%
BRI RINB, G IH HEEIRUOR S, K15 2004 4F BRI = S8 B A 2807 1l
RGFEL NERBE) CNEAFE R TER AR GG R A8/ (1AL 1B)
5 (NEIRFE G IEER ARG SRR Z AR BY (1A 1B) A& MMRIT. /NE
TR R LR VRN 2 BRI A i 8 1 9 25 I B o

® HFSUITRE. S T SR AT T X FUM b R M AUR PEIF s X
Ik 28 5 IR A% 5%

PETER N U S0 BT A I ik 5 I = KRR B R AN U 7T 45 B 00— 30k, PRk
Bk TERANLAEAF AT 5 AAFEHP . REARTE T AR . (2,
H BT R 95 42 NS5 AT 22 8 T 45 R PR IR, 177 P 53 R DG I B SR &R (1)
A N RIRTER N SRHAR A = . R R A A SR E . RS
ARG T S AMEDX M BT AW A BRI, TR EAA P E A AR S
()« FUNSEE RN BT o BF NN LRI IXA WS, oo 20l i, JGH
SEURE FIAE TR, BEATHEFORIPEAL, B TR b AR T gl I R g N AR ek
(Genesee, Holobow, Lambert, Cleghorn, & Walling, 1985). {HHT, A yuH AR AL
HE PEREEE I R TN A Z .

2. REBIHHR

WA IO T B RS B HaEA, BT AR rh R ORI AR B B
2, 4 B ) -2 AR B2 -HUlVEE  (initiation-response-evaluation, IRE) . JA % T
Ui A AZ o (R 3 A 5 5 A7 By T BEAR O A B) 1) BB PR AT O, H e TG B T AR T3 1) AS Bn P D e
N Hoxt i XA 5 i (Boyd & Maloof, 2000). Bl 1548 i k0 IR AL A% X 2 8 32 i 4k LA
S e IR B BT (B AR )L R 2 5 B TR, B A A
FIFIAIR R IR EE (classroom discourse) Ui Sz 47 AR K2

DAL IR L) 0K 2 TR 5 2 2D Uk, PR 38 48 ST 9T Th il 5 I A8 B E 1A
B, S)FEMEARG s DGR N ITEETTT, BlangoniET, TR, HHM
ST ST A X L BEALRRI SRS 58 ELEh AL AR P MOLEE B O oy A, 28 T
PR SLIRI . TR 2 AR, B 78 0 R IE 5 A0 I I S L8751, 451 4n i v e ) A
FESBEF RS . BARCEANTE T I st d v, 1A BT
PASE ST EIENZRLS). Tfk, s, JOIEHgERRINR, FRFERH iR



W), AT R RIS S AT O AL S ORI SO R I o R F N 20 AL
90 ARG B Hi THELIE 2159 58 T ES A A IR IX PR e 4, F st B o) Ml A T 1 4 &5 b e A
HANENBG 2 WA T G — R, TR 2% 2 3 70 > i R (AR R
%45,

BT LR, WU NTE T 5 2 DA Ak 5 5 A ) B LA A RS B )
KRFOE S ARG FNE 54 I, A A E N, MES S A g R 2
MR, AFRET R RS SO S R O S R
3. HAERELN RN EEMS

A RE T, EARTHMACE . FAERIBRCR. OB FN X — R 1 I ik IF
WA= Z MR R, HJGIAT A 3 LB R BT ER, G KA A HIA
PURA W, e Y A T e RRURM b 22 At 50 i {2 DA A S B Ak . (R 2 500 B 22 5T
) #0240 T B0 5 22 IR R R IR S AR, A3 I Lok 27 20 38 A1 BARTE )
DA ABATT 2 ST 00 B T B Al S m o B o dE SRR (LU R RIRRGE) JTEII A& 30tk
SRR T 8% A RBERRR: BGHRERE, FOAEZELEINEHK . H
TR Bz, LB IR SCi TR, O3 R JEIEA, 25| RAE kA &
Ji

e A S AP A SEAN A — DR A S X BB AR
fEAT S OB ThRE, AR HI. #HEEE, MZ. FEIZ. B SRVMEFHETEER
(interpsychology) , JFEAN—F N5 N Z M35 80 N A 5G sh IR R A77E, ARG A4 3L
BN, b LENAERDIEAE S Gintrapsychology) o DRI, R4 w40 B sh e AU F
# A 2 PE(Verplaetse, 2000). 2% X EN L S g0 DhRE R eI 281, Wbk
HAeRAEEILES BN SRS IR EE b MEeE g, weeee X
N AT S JLERW H 5. SEEMIERE . BUFRWEZUTE B Fsh i sh % S (R )7,
1999). FUFEAUEFNIRBCE, A TR 5 4R R R 76 ia H I 5 fe ) KT B Re il 25
AN RIS R Bk, BOTAE 2 AR b8 2 B8 AN 55 B
AL, BERT FB. A, hIEARHT AR BEREROAT K2 ST R Zx

TR i R EIX 7 #E& (zone of proximal development, ZPD) . ‘&R
BB i R 0] ) S A JE KT 5 A s N BRIl R R AR R KT 2T
(1223 (Vygotsky, 1978, p.96)” . HUMAERN MBI AT RE S ¥, AME@E X LB T fi#
SR ABAN I R A A I, B I H R SR RS B A L i X A el S, AT A
MR R IEREA NI . X —MEET, %) 5 RBEE RS — Mt S SRS, EA
BEBE “H AN XFES) KRR AR A O Sk h A3 B R EEfR, 200
TE AR MR R 1 R e 2 R0 3 B 58 T R 24 A2 R

{REEZ IR BOMAE g ) LRI il R R IX N, B 5 B 18 ) L R I R KT, ek
Sfihz b, MRS ILEE ST G . B RS T AR RS E . EAR RS
WG ) L A AR O R & i AT IR A B SEBR R K (A, Tl AN 5
I ES) CHBRLLE TG B) , UM Hb s B A0 SCRpE 2% 28 58 BT AE 5%, e m) 35 B A
15 )LER R G s I REMT e AT 45 BT 5 AR B AN 0T, I8 30 R R (1) 3 =K
o EX BN LEBEREKRTEA LE 1D .

FEE SCABRAR XS 2% 2] R BRAR A H s A R A sk, A R R A FE 8L S
RN BT 8018 2 5ANE RGN, AR E 555 2 e EARAE S R rh .
PR 5 TG I TR R AR PR I HL By, A o) R ML 8 AR S I IR RE AL . Ak
(internalizing) 2 4t4& SCAL BB AR RS 2% SRR I — AN Ol S, Bl 2% e XA MAE S|



S IE] L B RN ARG I R WA —NEZRIL BESDE RN 2l
SR, ZHEFR LSS AR B2 SCBL N AP AS L 2L A
WIEAE S R th ) — B EME 44— 2 (scaffolding) SKiRFE . X —HE& A
FRSCHEAR AT 4L, X “ AL PO i B0 R o & R A SR A i
o B MLL P A Rl FCAR 2 SOA S A R AN AU i LA AL AL RS 2 A M

A1 ABRERFASERREI. “RELRR” AAANFE RGBS
BT AMELEES (Intrapsychological /Individual Plane ) SBEERHFE

ko 4

EfERE ( ZFD)
F I (Learning)

A TACER) AELEFE [ SRRk

FEHCAERE T, SR B AR i 2 3 B ) LB o i e IX (- 35 i, 2004). W] LA
HEAR A7 SRS R AR 07 SRS P AN 2 1 T A P IS A4 o, BUMER XA R s
AT (2 PO HARSS S AR AR A SCRE s i L, #8Rh SRR I Bt 2 A 8 D RS T it 22
b SRS HIAE A8 LR B i A I BE )5 Ja B AR A R S8 ARy e AT 55 1 R
e, FOM PO ER N KSR, R e, HARHE, LA A A s AR LA E
Jiing PR & S (AR 2, AR LA RS RE 0 Hbx,  DUX S bR e i it
VAT He HARIN B8 255 18 LT B ) AT AT BEAE UM B N IA BRI AERE D),
BV I e doc I A R DX s 30 B 1) I Mt 2 AR B G 30T a2 205 35 B8 J L S 5 it 1) e O e
DX, FEMBLEIATTAL T BEBCE AL, FETIN EAI N RO SR, AR I R AT SRR 35 50
PR TEA ) LE R IR AEAR, AT B BRI EE GRILY
1RGN o R RAAREEA AR B IREE B BN HAA T, FUmEE R A
AT SEE, AR RS, R EARRIE R AR LI S BT L B R e
Bt CRIVEE 1 p 5 TR

BN FF LIS BN AL B I, FRE S LE QX — Rl K e, I83] T
MR R A RN WA T F s R eI o T30 OB A K AT 4R, BITHT
TR AT GEEKP) AZISCO IRBEE ) A BRI o IXRMEIAME AN
A YE R JE X R JZE D HERE I RE, w8 A AN B BRI HES) 2565 B8 ) A Je (1 1 e
(EMN# L EH], 2004), MJLEERIAEEORYE, Bt — Pl —— AP —— Pt . L
HANSK . RE AR, PoE T UMM BN 2L 3NN RFEN, ADCELE 2 H 1
SEBR KT, i L CUARATT (R8s A K 0 8, AT A e 51 3 5 20 2 e i e i A
JEEo AN T A FEAGZ BN AR o

4. BARHFE SIS FEBEW RIS

TESE IR AN R B 2l fe b, BB EH 2 5 800 R P EM B E N &S
S B IEME S, R R EIBE RO ONFERR L BREM U 2555 i




i) o SCWHBUMETMNAERR R, WNGBAT, JTRNAEETZH. LR
MUREIG B, fusl, RS GoAER A R RE . IX SR MRAE 18 4 5 4 oAt 2 504k
P PTAR IR 05 LA S 3 P B A SRS AR — B SR AE B P R N
I AR RFE BB S I8, AT 5] ) LEAE BUE NI X A, B BT
T2, BYHERTHN NRIRES), 1K B A DAL A NN FE O 6, JE
8] AL K IR SR g, SEBLSE R R IR IR T o 53— 5Tl RN A USRI
SEVDLEE D BRI BE I, AW s TR A, B AR AR R R
FHNS, RS ES SRS . B SR AR R A

B AR v ] (1 SRR N S S B T S X4 AR R 80 B & Ak 2 SCAC B X 0 2 ) i S i
BARZ M2 A, R rT AR SO R TER AR BT Herd i, e
REMRRE S48 SUL I PR BT A AT o REENIAE B2 A2 HE. ZRIR ARSI
FAF, ARIIWIFUT IR AR, RS R Bolix 2 S 51515, g
WA WAL 2 SO PR P S ZEME S RO T BE o B IR IR A R S AIT ST A L8 1 A4 i 2% 5%
xS 51515,

5. RIXHBIAER

FEHCAA R, WSR2 R R 2 R T E R . UREEHOA Y & 2RI5 3)
A etk I EE Y, RETE S R 1T AL DU K .

Hall FI Verplaetse (2000)4 PR 1515w SO KRBT 2242, DL A 2 A 22 ]
M50 HE) . PR PRt X . UM -2 A2 e - 2800 BR 3k & 1% (initiation-
response-feedback/follow-up, IRF)=4}4i#J(Cazden, 2001; Mehan, 1979; [, 2004)2.
i S nrR Nt R = S e T 1B vl VT s W s T E IS G e i = o I RPAL £ c S S = e o7 N = e i
*#>](Boyd & Maloof, 2000; Johnson, 1995). {Hj&, Ji —LAHMETTE RN, AR
IRF =y g8 BRI 7 2% 2 2k 2] (Hall, 1998), 1 /& #UIRE IR A1, Hahh Rt 244
Z 5 B2 (Wells, 1993), X FE I HL 23 IV 1% M £ 5 AT P8 7 1R I %5 42 . Wells
(1993) 1t — 2 R Ik UL BT AT 55 2 A0 22 A 2 5 B Re 3 308 — 48 2% ) 19 B AT Bk v 138 3
rh, T L 2T () B0 A A A () 2 ) AR R A N S AN R e )&% (learning-
and-teaching spiral) . ISR 2E MR TERI R — 40 kS f () DGR 7E IRF =40 25 25
=, AR BUB R St B At A VR AT B AT LA AN R Elh () 4 oo SR 2
I AN T G, AT TE M. FrCL, RS S ZE R A7 g T 3
B 57 2 AR 5T .

BEARAZ IRF AZBRaffdmible: >, A A et A R 2 5 R 3% 3h, - B i
i IR S RE S IRF, Rl 8 4 ROt AR el (28 i) HAR By SR J2 00
AT . FER A, AHSCHETEAR R B, A B RS T B g i ig, JF
TCSEAE AT TR F TS SR IR TE. /5 CCUEI T H vhe j& — N IEE T AR A, b
FEAR R SCEA BRI AT

TEURE B AN A — AR R J, A — IR IR 2 B R 2,
CHEAR 2E ]I RR I AR AE SR, B N G TR A AT AE A 2 A4 7 (Allwright, 1980,
p.165). 1M H, 7EJLE NIRRT, ARATTHE A B ST AN (1) 32 B o 0 S22 H b ) #
RALRIUE . JETFRA N EOR IR R “HUhh0” o “FBmEs, Ao, %
SKRBOMLEIT A B Arh, WA= A A TEZNHL, AR, 335 5385 )t
. KRRV AR F s AR LS 550 — 258 br I 2 5
( modification devices ) , i w13 fi# 1 # 5 (comprehension check) . #fi IA ¥ 1% 5k
(confirmation check). i 4% 52 (clarification check)s(Long, 1983; Tsui, 1995). [ kix

5



LU T LS A A T B R N PR, R AATI S SRR B —(Tsui, 1995).
AR RAT N, RNAE BRI, AT 2 DRI S ST IE R . =t
“UEET, RIUEARTLLZ DR e, Wl RER s AR S RIE M e XS
=AM, JUHGE R A E AT NAZAE A K, IR AAT B T 00 2127 A
N T REETE S RN IR 3R, JFAE L #M sl R A 1] A A e L8l FH R B oK

P, WERAXRE LA EUI 242 55 X — BRI RERTT, T DU ER A
HUATEEN IS R SRR AR B SRS )« ST 27 74 s o AR ik S 15 1 2R PR R A 3
gD UL AEXTR RSN S S NP B sens . IR S i hIRiE) =I5 % 5.

6. N4&

HINSEH T A RERARAA LRI T2\, RS NEH, kG Tt
FRAZERFHINAT o REUR PP o, ZRBCAR AN R (HRErHEE GEF
MR NGK “ R R D RTSEEs PR kg T ZEARARIOP R 2 iy 3t £ v ]
PERR R THES EER, N S TR N 3SR HE ) 0 I AT IR S K SEUE R
Flo — S N PETERN BT R ROR B B2 R, th i SRR S 4 SR iRl
W, R 23 R IS0 St AR B — 28 i), AR BT AT AR T

XA I RE BT A 45 26T A BTG B R, SR AR B A= 8] 5 8 14T B
AT IR Y, DR N SUE S0 I B A8 A 807 RS R B WL A A SO 2 R A%
DML —— BRI U BT AR, Dok SRS U4 W) ARBLHRIY
HOE A B RTINS . B AR S B R A S R AT T, Ah s SO aE T DL
A5 J A AT O BS RE . ASCER T X SRBIE ST AR I BRI AR, 7RSSR L N 1
W IR I CEAEDF e RE Bk, WIS 5 IR, WU BOR R W AR A g
B L R BECEAR AT T RIS KR R . ISR AR RSB AR
VLRI AIE

P23

1. A40F F b A IEA XM T . FIRAXRIEE N FNEGE . AFBI LR B AFERH £ 24T
&, AR AR B AREERAN. SRR BAER B F NG B I BRI S

2. PR e) B X(IRE/F)4ELL, IRF Z 4042 ME a8, £#. Sinclair #= Coulthard(1975)# &
HEXF % = F 4702 4 feedback(RAR), AE X AR follow-up (3Rt B A%), Mehan(1979)F= Hqt 5 4 1|
JeH48% % evaluate (F). BRIPNMAFZ TN IR0, EAFHFERF Z TR TR R L
XA BAH S TAFIER, W LER AR (Blde: FRFANEL, S HAN. BAFAUE
R axt A 0% 3 £ A R 4% 0 (Barnes, 1976).
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On Classroom Interaction of English Immersion Program in China: From
Sociocultural Perspectives

PEI Miao
(Faculty of Education, The University of Hong Kong, Hong Kong, China)



Abstract: The paper briefly introduces English immersion program in China, presenting its results from
outcome-oriented research, on the other hand, pointing out its untouched, yet most important aspect in
carrying out the project, that is, study on classroom and instruction process. From review of the literature
on classroom interaction, one of the critical factors reflecting instruction process, the paper suggests
that sociocultural perspectives are reasonable and proper to such kind of exploration.

Key words: English immersion; classroom interaction; sociocultural perspectives; zone of proximal
development (ZPD); scaffolding
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