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1) The universe of content around which any mental act is centered.
2) The modality or language in which the mental act is expressed.
3) Level of complexity.

4) Level of abstraction.

5) Levels of efficiency with which the mental act is performed.

6) The cognitive operations required by the mental act.

7) The phase of the cognitive functions required by the mental act.
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Students mention:+ Students ask: Students conclude:

1. Failure is the mother of | 1.3%hat are the secrets | 1. Drive and determination are the key to
SUCCRSS, of success? SUCCRSS .

2. Genius will succeed. 2 Wvhat kind of people | 2. Success is 99 percent failure.

3. Success means hard work, can succeed? 3. Buccess needs positive attitude.

4. | don't work hard, so I'm | 3. Does success mean | 4. Success means maoare than hard work:,
unsuccessiul now: hard wwark? 4. Talent must he carefully nurtured.

A. Success needs good luck, 4. Zan | succeed in a | 6. Always have respect to vourself,

B. Success needs persistence. rmodern society’? 7. Devote yourself to what wou like.

T.5uccessful people are self | 5. How to succeed in| 8. Learn to turn disappointment into
confident. University  study? strength.
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Dynamic Classroom Assessment in College English Teaching

PENG Jin-ding

( School of Foreign Languages, Central South University, Changsha 410083, China)

Abstract: Dynamic classroom assessment plays an important role in developing students’ metacognitive
competence. This paper discusses the necessity and feasibility of dynamic assessment in college
English teaching by proposing seven rationales on the base of constructionist view. A five-phase

assessment map has been designed and examined with students’ feedback.
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